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Abstract: The purpose of this study was to assess the effects of Grade four learners’ low reading levels on their 

academic performance. The study employed both the qualitative and quantitative research methods to collect, 

integrate and analyze data. The study utilized descriptive research design.  The target population of the study were 

all Head teachers, Senior teachers, teachers and learners in the selected five primary schools. The schools were coded 

with letter A, B, C, D and E in order to uphold confidentiality of schools where data was collected. The sample size 

for the study was 105 respondents. The purposive sampling was used to select the Head teachers, Senior teachers 

while simple random sampling was used to select, teachers and learners and cluster method was used to select zones 

and schools. The research instruments used in the study were questionnaires, interview and observation guide. Data 

was collected through the administration of questionnaire, interview and observation methods. Quantitative data 

was analyzed using excel to generate descriptive statistics in the form of frequency tables, bar graph and pie charts 

in order to give clear explanations, presentation and interpretation of the research results. Qualitative data was 

analyzed by using thematic method in order to generate themes. The study reviewed that there was low literacy 

levels among learners in schools of Chibombo district and the study also indicated that teachers face challenges in 

teaching learners with low literacy levels as  low literacy levels affect the academic performance of learners in schools 

and various measures to improve literacy levels among learners were suggested such as procurement and 

distribution of reading materials in schools, procurement of desks for learners in the classrooms, establishment and 

stocking of libraries in schools, the increment of classroom space, deployment of teachers to rural schools, put in 

place retention policy for rural teachers and retrain teachers in literacy education.  

Keywords: Effects, literacy, academic performance, reading levels, perceptions, low literacy.  

1.   INTRODUCTION 

1.1 Introduction 

Literacy is defined as the ability to identify, understand, interpret, create, communicate as well as compute information 

using printed and written material which is associated with varying contexts. Therefore, low literacy levels pose a great 

challenge on learners’ academic performance and advancement. Globally, investment in education is done at three levels: 

primary, secondary and tertiary and Schultz (2002) states that investing in education leads to faster growth for developed 

and newly industrialized countries. That is the reason why; developing countries especially in Sub-Saharan Africa are now 

paying attention to invest in education from primary, secondary and tertiary levels by increasing enrolment and improving 

education quality. From the time Zambia adopted ‘the straight for English’ policy after independence, it was evident that 
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learning to read and write proved to be a challenge for most of the pupils in government schools. This is reflected in the 

various educational reforms that sought to address the issue of language policy and language of instruction at the lower 

levels of the Zambian educational system.   

The provision of quality education is the responsibility of every government. The core mandate of the Ministry of Education 

is to provide education to all Zambians. Ministries of Education in the region share similar experiences in improving 

educational delivery. This has made the participation of Zambia in the SACMEQ project particularly meaningful. The 

SACMEQ surveys provide Zambia, and other countries, with a useful platform for using evidence-based research to address 

concerns in their education systems. Reading is a crucial form of communication through which we get most of the 

information required in teaching and learning situations and in everyday life. The importance of introducing reading and 

writing in a learner’s most familiar language cannot be over emphasized. The process of developing literacy and learning 

skills and the transition to English as a second language and as a language of instruction needs to be accompanied by 

appropriate methods and sufficient time. 

The fundamental role of the Curriculum as emphasised in Educating our future (1996) is to enable pupils to read and write. 

Unfortunately, many pupils, especially from rural areas are unable to read as expected. The survey conducted by the 

National Reading Committee (1997) discovered that, sixty percent of the pupils leaving school at grade seven had extremely 

poor reading skills in English. The government has been implementing literacy programs in order to curb the situation. To 

this Matafwali (2005) observed that, despite learners being exposed to rich literacy, only one third of learners acquire basic 

reading skills. Most of these fortunate learners come from urban schools. Their counterparts from rural schools leave the 

grade seven levels as illiterate as they entered school.  

The Examinations Council of Zambia evaluation report (ECZ, 2006) showed that learning achievement levels among grade 

5 pupils in reading both in Zambian languages and English were still low across all levels leading to the low literacy levels 

among secondary school pupils as at Mufumbwe district. Matafwali (2005; 2010) also observed that children experiencing 

significant difficulties acquiring reading skills by first grade are likely to have reading difficulties by third grade and beyond 

in both L1 and L2. It, therefore, becomes crucial that pupils attain desirable reading and writing levels after grades one and 

two in both L1 and L2. Reading disabilities are still a big challenge to the nation and one wonders what would be the future 

of the nation if the trend continued. The challenge of reading has not only affected the pupils at the primary education level 

of the Zambian Schools but also, to the great extent, pupils at the secondary education level. From this background, the 

research sort to critically, examine the factors contributing to low reading levels in rural secondary schools of Zambia and 

the effects that they have on learner performance.  

Children who are given appropriate instructions and provided with environments that foster early reading practices learn to 

read with relative ease. For most children, however, learning to read and write is a formidable challenge they have to 

encounter throughout their education. Regarding to writing, Campbell (2006) notes that learning to write involves two basic 

aspects: learning the mechanics of writing and becoming a competent writer by understanding what one writes about. 

Literacy can be regarded as one of the most important abilities students acquire as they progress through early school years 

and that is at primary level. As a foundation for learning to read and write in Zambian languages, literacy can be used for 

recreation personal growth, while simultaneously providing young learners with the ability to participate more extensively 

in their communities and societies. There have however been problems faced in some learners in understanding reading at 

tender ages as expected, this is at primary level of education in Zambia.  

1.2. Statement of the Problem  

The problem of low reading levels in rural primary schools in Zambia creates a great challenge to the education system and 

has the worst hindrance to pupils’ academic performance (MOE, 2017). Low literacy levels hinder a learner’s ability to 

understand and use the written language.  According to a study conducted by the Southern and Eastern Africa Consortium 

for Monitoring Education Quality (SACMEQ) aimed at testing mathematics and reading achievements in 15 countries in 

Eastern and Southern Africa, Zambia was ranked as one of the worst with a decline in its performance alongside Malawi, 

Namibia, Lesotho and Uganda with difficulties in mathematics (SACMEQ, 2017).  This shows that the performance of 

learners in schools in Zambia has remained poor. Despite the important role that literacy programs initiated by government 

plays in schools, there has always been poor performance in the subjects at public examinations. The cause of this is 

attributed to low reading levels among learners in schools MOE, (2018); ECZ, (2017).  
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1.3. Purpose of the study  

The purpose of the study was to assess the effects of Grade four learners’ low reading levels on their academic performance 

of learners in selected primary schools of Chibombo district.  

1.4 Research objectives 

1.  To find out the suitability of teaching methods used in teaching literacy in rural schools of Chibombo District on literacy 

skills acquisition.  

2. To find out the impact of literacy materials on the acquisition of literacy skills in rural schools of Chibombo district.  

3. To assess the suitability and impact of literacy materials used in teaching schools on literacy skills acquisition.  

1.5 Theoretical Framework 

The study was guided by second language acquisition theory by James Cummis and according to the common underlying 

proficiency model (Cumminis, 1981), as children acquire academic knowledge and skills in their first language, they also 

acquire language-independent information about those skills that can be applied when learning a second language. 

1.6 Significance of the study 

It is hoped that the findings of the study would contribute to the knowledge gap amongst all the stake holders interested in 

effects of Grade four learners’ low reading levels on their academic performance such as Curriculum development 

specialists, education administrators, teachers, parents and pupils in the sense that only when proficiency is attained will 

performance be improved in language learning through the four learning skills namely; listening, speaking, reading and 

writing. 

2.   LITERATURE REVIEW 

2.1. The school environment  

The school environment has a hand in contributing to low reading levels. Prothorough (2009) dwelling much on the real 

books states further by saying that it is necessary to be aware that the ability to respond to the stories is important functionally 

because of the evidence that reading grows on reading, that it enables children to handle non-spoken language and it helps 

to make them better language users and developmentally because story making and story hearing are unique human 

activities, tools of thinking, that aid our understanding of what it means to be human, socialize us into a particular culture 

and help us to judge between different courses of action. Christopher, Carr and Burnham (2009) argued that if the standard 

of the school were to improve, it was essential to improve the quality of teaching 

 Protherough (2009) carried out a study and discovered that almost all children prefer reading at school, prefer reading aloud 

and prefer the books they choose for themselves to those given to them in school. Catherine Wallace (2012) also discovered 

early reading skills are exemplified by for example performance on certain kinds of motor skills, the ability to discriminate 

shapes and patterns, phonics and word recognition skills. ‘Phonics’ as the method is popularly called involves the ability to 

match up letter (or graphemes) to some kind of some representation. It tends to be assumed that phonics skills is displayed 

by the ability to read aloud with a good that is a native like Standard English pronunciation. Word recognition skills, often 

associated with ‘look and say’ methods involve the ability to name whole words whether presented in a textual or situational 

context or not. William (2017) argued that guided to teach a new structural pattern or a new word orally before the children 

read or write it would help improve their literacy abilities. Feldman (2003) also states that how teachers teach is as effective 

as what they teach. The action they take directly affects what students learn.  Williams (2017) indicated that lack of 

familiarity with the language of teaching is blamed for illiteracy rates beyond 40% among people who live in areas where 

dozens of languages are spoken.    

2.2 Truancy, absenteeism and poverty 

Habitual truancy can be defined as unexcused absences from school by a minor that exceed the number of such absences 

allowed. While truancy is widely acknowledged to be a problem nationwide, it is very difficult to find data that delineate 

the full extent of the problem due to data collection and reporting issues at the school, local and State levels (Heilbrunn, 

2007).  
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Truancy can start early and is associated with poor academic achievement both in the short term and in later years. The 

chronic absence in schools has immediate consequences for academic performance in first grade, (Chang and Romero, 

2008). Additionally, the majority of students who suffer from chronic absence come from families who do not possess the 

resources to help the children make up for lost learning. These early patterns have long-term costs for both the individual 

and society at large. Balfanz (2008) stated that absenteeism harms more than the individual and his or her prospects. High 

truancy and absence rates affect the achievement of the school overall, slowing the rate of instruction, which harms all 

students.   

2.3 The Conducive home environment  

The home environment affects the academic performance of students as educated parents can provide such an environment 

that suits best for academic success of their children, Marzano (2003). Many scholars pointed out that the academic 

performance of students heavily depends upon the parental involvement in their academic activities to attain the higher 

level of quality in academic success Barnard, (2004), Shumox and Lomax, (2001). Students with high level of 

socioeconomic status perform better than the middle-class students and the middle-class students perform better than the 

students with low level of socio-economic status due to their parents or family members involvements in their education 

Kahlenberg, (2006); Kirkup, (2008).   

Edwards (2009) commented on the home environment surrounded by books and Discovered that, “children who are 

surrounded by books from birth arrive in school knowing about how they can talk about words such as title, pages, words, 

top, bottom, beginning, middle and etc.” he further argued that, “children who are exposed to books use pictures as clue to 

what a book may be about and they may know some words already and be able to perceive the relationship between words 

and their component sound.  

The study by Krashen (2005) revealed that students whose parents are educated score higher on standardized tests than 

those whose parents were not educated. Educated parents can better communicate with their children regarding the school 

work, activities and the information being taught at school. They can better assist their children in their homework and 

participate at school (Trusty, 2009). The literature on achievement consistently has shown that parent education is important 

in predicting children’s achievement Klebanov, (2009), Haveman and Wolfe, (2005); Smith, (2007). The mechanisms for 

understanding this influence, however, have not been well studied. In general, family process models Linver, (2002), Yeung, 

(2002) have examined how parenting behaviours, such as the structure of the home environment influences children’s 

achievement outcomes. Alexander (2004) found that parents of moderate to high income and educational background held 

beliefs and expectations that were closer than those of low-income families to the actual academic performance of their 

children, Low-income families instead had high expectations and performance beliefs that did not correlate well with their 

children’s actual school performance.   

Halle (2007) found out that mothers with higher education had higher expectations for their children’s academic 

achievement and that these expectations were related to their children’s subsequent achievement in Mathematics and 

Reading. They also found out that these more positive beliefs and expectations predicted higher amounts of achievement-

related behaviour by mothers in the home as well as more positive perceptions of achievement by the children.   

Otieno and Yara (2010) asserted that, learners from low socio-economic status families tend to value domestic activities 

more than schooling. Such children are subjected to child labour and have little time for studies. They indicated that in most 

developing countries, there are many families whose members despite their full days hard labour do not find it possible to 

make two ends meet. Children of tender age in such families have to work for their living. These coupled with little 

government financing of education sector makes many families unable to meet the requirements of their children’s 

education thus contributing greatly to their poor academic performance.    

Purcell (2006) laments that there are no public libraries to provide beginning readers with reading materials at home and 

hardly any initiatives by schools to stimulate parental involvement in their children are reading development. Poor academic 

performance is most commonly determined by combining demographic, socioeconomic and environmental factors such 

parents’ educational level, occupational status and income level Jeynes, (2002). It is believed that low socio- economic 

status negatively affects academic achievement of students in secondary schools Hansen and Mastekaasa, (2003). Walters 

and Soyibo (2008) further elaborated that student performance is very much dependent on socio economic back ground  
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Food is important for any human being as well as students and is a part of education. The findings by Kaklamanou (2012) 

stated that students need food to actually make them study well and be attentive and manage the responsibility of class. It 

has been discovered that skipping breakfast can adversely affect problem-solving tasks such as mathematics grades which 

require problem solving skills. Lauglo and Maclean (2005) observed that education should develop moral aesthetic, physical 

and practical capacities not just cognitive knowledge organized in academic disciplines. They added that practical subjects 

can have the additional justification because they allow students to learn from more active doing than what is typical in 

academic subjects.  

2.4 Teaching and learning materials 

A textbook constitutes an important tool for academic achievement. Many writers Heyneman and Loxley (2002), Walberg 

(1984), Beeby (2006) have variously highlighted the contribution of textbooks to academic achievement. Studies have 

revealed in some instances, that textbooks provide the only source of information for students as well as the course of study 

for the subject. Exploring the effects of textbooks and other factors on student achievement gain. Earlier in his own 

contribution, Altbach (2003) had the opinion that; “Nothing has ever replaced the printed word as the key element in the 

educational process and, as a result, textbooks are central to schooling at all levels.  Odulaja and Ogunwemimo (2009) 

argues that while the selection of a textbook has been adjudged to be of vital to academic achievement, it is sad to say that 

relevant textbooks are not always available for teaching and learning activities. Lack of textbooks could be identified with 

the high costs.   

When books are expensive, students cannot afford to purchase them. The implication therefore is that the teachers will serve 

as the only source of information. Where the teacher is the only source of information his or her selection of textbooks may 

be biased. Biased in the sense that his or her selection may be based on reasonably unsatisfactory criteria such as its 

attractiveness in terms of color, print, photograph, the author’s qualifications and the recognition he or she has been accorded 

in some other publications. In his study on resources and resources utilization as it correlates to academic achievement, Oni 

(2002) reported that there was a significant relationship between recommended textbooks and academic performance.   

2.5 School library and teaching materials 

The educational process functions in a world of books. The chief purpose of a school library is to make available to the 

pupil, at his easy convenience, all books, periodicals and other reproduced materials which are of interest and value to him 

but which are not provided or assigned to him as basic or supplementary textbooks. As a resource, it occupies a central and 

primary place in any school system. It supports all functions of school-teaching and provides service and guidance to its 

readers. Fowowe (2008) clarifies that a library must be up-to-date and at the same time have older materials. It must be 

properly supported financially to fund materials and services among others.  A well-equipped library is a major facility 

which enhances good learning and achievement of high educational standards. In his words, Farombi (2008) reiterated that 

school libraries may not be effective if the books therein are not adequate and up-to-date. Its impact may only be meaningful 

if the library could always be opened to the students for a considerable length of time in a school day. With all the above 

mentioned facts, it is sad to know that many schools operate without libraries Shodimu, (2008). Ogunseye (2006) had earlier 

noted that the total absence of an organized school library would continue to spell a doom for thousands of school children 

as many schools operate without libraries and this has affected the academic performance of their students.   

Moreover, Fuller (2005) identified a school library as an instructional resource which may significantly influence pupils’ 

achievement after controlling for pupils’ family background. He found out that one effect of library size and its activity 

have been positive in 15 out of 18 analyses. Those schools with well-equipped library normally maintain high academic 

performance. In another study on raising school quality in developing countries, Fuller (2005) found out that collection of 

books kept for reading in the library is related to performance.   

2.6 Teacher pupil ratio  

The other consequence is low number of teachers to students’ ratio especially in most of the public schools. The pupil to 

teacher ratio stands at an average of 52:1 and is as high as 100:1 in some regions, especially in rural areas. The few teachers 

in the government payrolls are poorly remunerated as a result most of them take up part time employment or private business 
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enterprise in order to make ends meet. Corcoran (2018) found out that; the problems of poor working conditions to teachers 

result in higher absenteeism, reduced levels of effort, and lower effectiveness in the classroom, low morale, and reduced 

job satisfaction. Where working conditions are good, they result in enthusiasm, high morale, cooperation, and acceptance 

of responsibility. Teachers have been shown to have an important influence on students’ academic achievement.   

Teachers play a crucial role in educational attainment because they are ultimately responsible for translating education 

policy into action and principles based on practice during their interaction with the students Afe, (2001). Both teaching and 

learning depends on teachers. Uchefuna (2001) clarifies that no wonder an effective teacher has been conceptualized as one 

who produces desired results in the course of his duty as a teacher. However, private secondary schools tend to have 

significantly lower-class sizes than government schools. Data on teacher qualifications show that 2% of all primary school 

teachers had degrees, 85% had diplomas (8%) had certificates (53%) and about 8% of teachers were trained but not on 

Government payroll (URT, 2011b).   

2.7 Reading culture and teaching methods in literacy 

 On the reading culture, Kelly (2002) commented that getting worried with the situation of illiteracy many parents visit the 

book shops to at least get a book for their children. There is a poor reading culture in the country, generally people do not 

read for pleasure, MOE (2001) and that, parents who are not educated, or may not have gone far in their education, often 

do not see the need for formal education for their children. In many families, education is not viewed as an investment in 

the children’s future livelihood or in preparing them to develop the appropriate skills and life styles necessary in life.   

On the teaching methods in literacy, it was proposed that the Language Experience Approach be added as this course uses 

other essential approaches to teaching reading and writing, MOE (2001). It uses Phonics-teaching letter sound from which 

learners can sound new words they need. Syllabic-teaching learners to read words by recognizing the shape of the whole 

word. Look and say-teaching learners to read words by recognizing the shape of the whole word about reading. Real books-

teaching learners by letting them read books alone and with other readers such as teachers, parent other older learners.  

Matafwali (2005) points out the concept of shift from a local language to English as another challenge. Some children may 

not understand the concept of the alphabet phonetic principle or they may find the shift to English in the second grade to be 

too complicated as they may lack necessary language proficiency. To this she suggests a panacea that oral language abilities 

stimulate phoneme awareness which lay a foundation for emergent literacy and a strong predict of reading skills at second 

grade.  

 Kashoki and Mann (1996) argued that it is assumed that children may easily acquire the Zambian language of instruction 

considering that Zambian languages have commonalities in vocabulary and grammar. It is easier for pupils to acquire the 

first language through a local language, because, according to Banda (2008) geographically proximate languages tend to 

have similarities.   

3.   METHODOLOGY 

3.1 Study Design 

The purpose of the study was to assess the effects of Grade four learners’ low reading levels on their academic performance 

in selected five schools of Chibombo district. The study adopted a mixed methods approach which is a combination of 

quantitative and qualitative data.  Exploratory and descriptive designs were as well considered appropriate as they also 

allowed for more flexible strategies of data collection in order to answer the research questions, (Best and Kahn, 2006). The 

research design was a descriptive survey, as Khan, (2006) pointed out that a descriptive study may often result in the 

formation of important principles of knowledge and solutions to significant problems.  

The study incorporated both qualitative and quantitative aspects of research. It was aimed at collecting information from 

respondents on the effects of learners’ low reading levels as well as learners’ academic performance in primary schools, 

highlighted factors affecting teaching and learning materials, manager-teacher and teacher-pupils engagement in classroom 

activities, Shields and Rangarajan (2013). Structured open-ended interviews were conducted, observation schedules and 

questionnaires were used to respondents. The internet also supplemented data for the study.  
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3.2 Research sites  

The study was carried out in the five selected schools in Chibombo district of Central Province from which respondents 

were also sampled. 

3.3 Population, Sample and Sampling procedure  

The population for the study was purposefully drawn from the five schools. Purposive sampling procedure was used to 

select Head teachers (5), Senior teachers (10) while the simple random sampling procedure was used to select the teachers 

(20) and learner (70), Clark, (2011). The sample size comprised of 105 respondents. Head teacher (1 from each school), 

Senior teachers (2 from each school), teachers (4 from each school) and learners (10 from each of the three Grade 4 Schools 

while 20 each from 2 of the Grade 1 schools) as schools are graded according to the number of streams and learners. Also, 

the primary data was complimented by the secondary data which was derived from government policy documents, 

ministerial reports and relevant literature on the teaching and learning of initial literacy.  

In the sampling of institutions, the study adopted the stratified cluster random sampling technique. Sampling was done zone 

by zone. Schools were clustered by zones. One zone was purposively selected based on highest number of schools.  The 

sampling was done at three levels: Sampling zones and schools- level 1, Sampling teachers and learners-level 2, Sampling 

Head teachers and Senior teachers -level 3. 

3.4 Data Analysis  

In this research, data was analysed qualitatively as the semi structured interviews and observation schedules were used as 

data collection instruments. Thematic approach was used, where data analysis started with the categorization of themes 

from the semi structured interviews and observation schedules Kombo and Tromp (2006). Charts and graphs were used to 

analyse data. The data gathered was analysed according to the themes of the study, the order of the research objectives. 

Data generated from the interview guide was analysed manually and also, a combination of software MS Access, SPSS and 

MS Excel was used to analyse data. Analysis was mainly descriptive, that is, mean, median, mode, range, and standard 

deviation.  Related statistics were applied where possible. Statistical testing took the form of Analysis of Variance 

(ANOVA), correlation and regression both simple and multiple.  

3.5 Ethical Issues  

The researcher avoided pressuring respondents to take part in the research. Alternatively, permission consents, assents were 

obtained from respondents involved in the research and the research topic was strategically selected to ensure that there was 

no harm whatsoever to the research respondents. In this research, the researcher was fully conscious of the need to abide by 

the ethical rule of respecting the privacy of individuals taking part in the research. In the same way, all the respondents of 

the research were to remain unidentified to the public as all their valuable views, opinions and perceptions were only known 

by the researcher for use only in the research and participant’s identities will forever remain hidden.   

The Researcher got permission from the Head teachers to interview senior teachers, class teachers and learners in the five 

selected schools. The names of respondents would remain anonymous for the sake of confidentiality, Bryman (2001) and 

Diener and Crandall (2008). However, the identity of respondents was concealed in the thesis but for identification in the 

thesis, seventy learners were allocated numbers 1 to 70, teachers were allocated ordinal numbers 1st to 20th, senior teachers 

were allocated names of classroom teaching and learning materials of chalkboard, ruler, duster, chalk, manilla, felt pen, 

pen, book, file and book while Head teachers were allocated primay colours- Blue, Black, Green, Orange and Red.   

4.   FINDINGS AND DISCUSSIONS 

The following findings and discussions were presented according to set research objectives: 

4.1 Teaching methods 

According to study results, teachers in all the five schools used phonics, syllabic, word recognition and other methods but 

the content whole word method was not used by all the teachers in the five schools and this was evidenced by the responses 

of all the twenty teachers who were asked about the methods used to teach reading and  the highly used method was whole 

word at 70%, syllabic at 15%, phonics at 10%, word recognition at 5% and context method at 0% Their responses were 

recorded as shown in Figure 1 below.  
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Figure 1: Methods of teaching 

 

The study showed that 98% of the respondent agreed that, the methods used in schools to teach learners reading were wrong 

and inappropriate. They indicated that, such trend disadvantaged the leaners and was against the literacy policy guidelines, 

which states that, “teaching methods should be appropriate so that right materials are given at the right time, manner and 

quality” ZECFW (2013:4). The study further revealed that, teachers were not well vested in the teaching methods suitable 

for teaching reading. These teachers used methods that were appropriate in other subjects like numeracy and others hence 

failing to address the five pillars of literacy being, phonemic awareness, phonics, oral fluency, comprehension and 

contextual. Time use of wrong and inappropriate methods is against the report of MOGE, (2015) which states in part that, 

teachers should be well vested with appropriate methods in order to bring about effective learning. The study also revealed 

that, because of teachers using inappropriate methods, teachers ended up teaching letters and not sounds which are the main 

building blocks in literacy in order to help build the arsenal of a learner.  

4.2 Reading teaching materials 

 The highly rated was literacy teaching guide at 50%, followed by learning activity book at 12.5% and then flip charts at 

2% while the other materials scored 0% from all the teachers in the five schools as shown in Table 2 below. 

The responses from respondents on teaching and learning materials were that the materials mostly available in the five 

schools were teachers’ guides at 50%, learners’ activity books at 12% and flip charts at 2% while the other learning materials 

were not being used in all the five schools. On availability, the study found that the most available teaching and learning 

materials were teachers’ guides at 50%, learners’ activity book at 13%, flip charts at 2% while the other materials were not 

available in schools as shown below in Figure 2. 

Figure 2:  Learning materials 
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The study revealed that reading teaching were readily available in all the five sampled schools and the ratio was at 100% 

for literacy teaching guides, for flip charts it was at 8% and for learning activity book it was at 4% while with all the other 

four learning materials it was at 0%. 

The study reviewed that, the teaching and learning materials in reading were not available in the desired quantity. The study 

reviewed that only 15% of teaching and learning materials were available, and that has really hampered learning of reading. 

The study reviewed that, this deficit has been caused by non-procurement of literacy materials by schools and also by 

improved access to education through the popular policy of free education from Grades 1 – 7. Lack of teaching and learning 

materials had really negatively impacted the teaching of reading as Rodgers observed, “Instructional, materials and facilities 

are important part of the process of the learners as they provide practices and feed back in the learning process. Rodgers, 

(1981).  

The study also reviewed that, teaching and learning material deficit rate is 85% where a class of 154 learners only have 20 

text books. The deficit has compromised the quality of teaching and learning. It is worth nothing that the supply of teaching 

and learning materials has a bearing of the quality of educational service delivery which also relates to availability of text 

books” MOGE, (2010). Hence the unavailability of teaching materials in reading sharply contradicts this observation 

learning cannot be improved without the availability of teaching and learning materials as noted by UNESCO (2010).  On 

the same, Mohamed, (1998) without teaching and learning materials such as textbooks, work sheets or readers, non-print 

materials such as audio materials, reading in schools is far from being a reality. Materials should be supplied as they supply 

concrete basis for conceptual thinking and hence reduce meaningless word responses from pupils Nyamubi, (2003).   

4.3. Factors for low reading levels.  

Factors affecting low reading levels were reviewed by the Head teachers, senior teachers and teachers in schools in all the 

selected five schools. Factors reviewed range from lack of infrastructure at 8.5%, lack of teaching and learning materials at 

14.2%, weak education foundations at 25.7%, early entry into school at 11.4%, lack of school libraries at 8.5%, lack of 

study time at 5.7%, long distances to and from school at 5.7%, lack of trained teachers at 2.8%, inadequate reading books 

at 11.4% and poor family background at 5.7%. All the findings are as illustrated in Table 1 below. 

Table 1: Factors affecting low reading levels 

Responses  Frequency  Percentage (%)  

Lack of enough infrastructure  

Lack of teaching and learning materials  

Weak educational foundation  

Early entry into school  

Lack of school libraries  

Lack of time to study  

Long distance to and from school  

Lack of trained teachers in languages  

Inadequate books for reading  

Poor family background  

3  

5  

9  

4  

3  

2  

2  

1  

4  

2  

8.5  

14.2  

25.7  

11.4  

8.5  

5.7  

5.7  

2.8  

11.4  

5.7  

Total  35  100  

Table 1 above shows that three (3) out of thirty five (35) representing 8.5 % of the respondents reported lack of enough 

infrastructure, five (5) out of thirty five (35) representing 14.2 % of the respondents revealed lack of enough teaching and 

learning materials, nine (9) out of thirty five (35) representing 25.7 % indicated weak education background of the learners, 

four (4) out of thirty five (35) representing 11.1 % of the respondents revealed early entry into school when children are 

still young, three (3) out of thirty five (35) representing 8.5 %  lamented lack of school libraries, two (2) out of thirty five 

(35) representing 5.7 % of the respondents reported lack of study time and another two (2) out of thirty five (35) representing 

5.7 % of the respondents indicated long distance to and from school, one (1) out of thirty five (35) representing 2.8 % of 

the respondents revealed lack of trained teachers in languages, four (4) out of thirty five (35) representing 11.4 % indicated 

inadequate books for reading and two (2) out of thirty five (35) representing 5.7 % of the respondents revealed poor family 

educational background of learners causes low literacy levels among learners in schools.  
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The study revealed that lack of enough infrastructure, weak of teaching and learning materials, weak educational foundation, 

low age entry into school, lack of school libraries, lack of time to study, long distance to and from school, lack of trained 

teachers in languages, inadequate books for reading, poor family background. The decline in the reading culture is low 

because of the weak early education background of some learners. The learners are not exposed much too elementary 

education like nursery and pre-school. The lack of school libraries where they can spend time studying contribute to the 

low literacy levels among ourselves. Besides this, teachers contribute to low literacy levels among ourselves. Teachers do 

not pay attention to learners who not know how to read and write in an effective way.   

There is a strong correlation between literacy levels and academic performance. If the literacy level is low, the academic 

performance for a learner no doubt that it should be low as well. Edwards (2009) commented on the home environment 

surrounded by books and Discovered that, children who are surrounded by books from birth arrive in school Knowing about 

how they can talk about words such as title, pages, words, top, bottom, beginning, middle and etc. He further argued that 

children who are exposed to books use pictures as clue to what a book may be about and they may know some words already 

and be able to perceive the relationship between words and their component sound. The reading levels outputs is highly 

dependent of some possible factor necessary for enhanced learner performance. These factors included positive attitude, 

introduction of school libraries, provision of relevant and suitable teaching and learning methodologies. Additionally, the 

premise for having positive attitude, introduction of school libraries, provision of relevant and suitable teaching and learning 

methodologies is to provide a direction on learner’s enhanced performance.  

Purcell (2006) talks of lack of public libraries to provide beginning readers with reading materials at home and hardly any 

initiatives by schools to stimulate parental involvement in their children are reading development. It is of great importance 

to note that low literacy level is most commonly determined by combining demographic, socioeconomic and environmental 

factors such parents’ educational level, occupational status and income level. It is believed that low socio- economic status 

negatively affects academic achievement of students in secondary schools. This study supported Walters and Soyibo (2008) 

who elaborated that student performance is very much dependent on socio economic background  

4.4. Measures on low reading levels among learners  

The Head teachers, senior teachers and teachers in all the five selected schools brought out the measures to be used in 

schools to improve on learners’ low reading levels and information is as illustrated in Table 2 below. 

Table 2: Measures put in place to improve reading levels among learners in schools 

Responses   Frequency   Percentage (%)   

Establishment of libraries in schools   

Strengthening of pre-school education  

Close supervision of teachers   

Mobile teaching of learners in schools   

Change the enrolment policy on age   

Increase infrastructures in schools   

Strengthening PRP in schools   

Procurement of PRP books in schools   

Increase furniture in classrooms   

6   

8   

4   

2   

1   

2   

7   

3   

2   

17.1   

22.8   

11.4   

5.7   

2.8   

5.7   

20.0   

8.5   

             5.7   

Total   35   100   

Table 2 above shows that six (6) out of thirty five (35) representing 17.1 % of the respondents suggested the establishment 

of libraries in schools, eight (8) out of thirty five (35) representing 22.8 % of the respondents indicated strengthening pre-

school education, four (4) out of thirty five (35) representing 11.4 % indicated close supervision of teachers, two (2) out of 

thirty (35) representing 5.7 % suggested mobile teaching of learners in schools, one (1) out of thirty (35) representing 2.8  

% suggested change of the enrolment policy on age,  two (2) out of thirty five (35) representing 5.7 % suggested an  increase 

of  infrastructures in schools, seven (7) out of thirty five (35) representing 20.7 % suggested strengthening of PRP in schools, 

three (3) out of thirty five (35) representing 8.5 % suggested the procurement of PRP books in schools and two (2) out of 

thirty five (35) representing 5.7% suggested increase furniture in classrooms.   

about:blank
about:blank


   ISSN 2394-9686 

International Journal of Novel Research in Education and Learning  
Vol. 10, Issue 5, pp: (61-75), Month: September - October 2023, Available at: www.noveltyjournals.com 

  

   Page | 71 
Novelty Journals 

The study suggested the establishment of libraries in schools, deployment of pre-school teachers, close supervision of 

teachers, mobile teaching of learners in schools, change the enrolment policy on age, increase infrastructures in schools, 

strengthening PRP in schools, procurement of PRP books in schools and increase furniture in schools as shown in the 

establishment of libraries in schools, deployment of pre-school teachers close supervision of teachers, suggested mobile 

teaching of learners in schools, suggested change of the enrolment policy on age,  an  increase of  infrastructures in schools, 

strengthening of PRP in schools and the procurement of PRP books in schools, increase furniture in schools. It is important 

to make mention that if more reading materials can be provided in schools can motivate us to read and improve on our 

reading and writing skills which can eventually motivate and help improve our academic performance in schools.  

Christopher, Carr and Burnham (2009) argued that if the standard of the school were to improve, it was essential to improve 

the quality of teaching. Therefore, if the literacy levels should improve among learners in schools many factors should be 

present which includes the establishment of the school libraries. This study supported the findings of Catherine Wallace 

(2012) who discovered that early reading skills are exemplified by for example performance on certain kinds of motor skills, 

the ability to discriminate shapes and patterns, phonics and word recognition skills. ‘Phonics’ as the method is popularly 

called involves the ability to match up letter (graphemes) to some kind of some representation. It tends to be assumed that 

phonics skills is displayed by the ability to read aloud with a good that is a native like Standard English pronunciation. 

Word recognition skills, often associated with the so called ‘look and say’ methods involve the ability to name whole words 

whether presented in a textual or situational context or not.   

Felman (2003) argued that guided to teach a new structural pattern or a new word orally before the children read or write it 

would help improve their literacy abilities and also, how teachers teach is as effective as what they teach. The action they 

take directly affects what students learn.  Williams (2017) indicated that lack of familiarity with the language of teaching is 

blamed for illiteracy rates among people who live in areas in which dozens of languages are spoken. Considering the 

advantages of using the local language in acquiring literacy. It is important to suggest teaching in the language learners are 

familiar with in that particular region for literacy to improve, a learner has to be comfortably seated, and this can help 

improve the writing and reading skills.  

5.   CONCLUSION 

The low reading level is as a result of lack of enough infrastructure, lack of teaching and learning materials, weak 

educational foundation, low age entry into school, lack of school libraries, lack of time to study, long distance to and from 

school, lack of trained teachers in languages, inadequate books for reading, poor family background. Teachers face various 

challenges in the teaching and learning process which included difficulty in applying constructivist approach of teaching, 

failure by learners to understand questions in assessment because they are unable to read and write properly, learners tend 

to be passive in class, learners are unable to comprehend concepts learnt fails to understand instructions given to guide them 

in the academic process. Low literacy levels contribute to low academic performance and an increase of fail rate among 

learners. Many measures on low literacy levels in schools were suggested which includes the establishment of libraries in 

schools, deployment of pre-school teachers, mobile teaching of learners in schools and change the enrolment policy on age.  

6.   RECOMMENDATIONS 

➢ The Ministry of Education to procure and distribute reading materials in schools  

➢ The Ministry of Education to procurement of desks for learners in the classroom 

➢ Head teachers to establish libraries in schools  

➢ The Ministry of Education to construct more classrooms in schools  

➢ Head teachers to orient teachers in literacy education during CPD meetings.  

➢ Close monitoring of teachers by both the internal and external monitors  

➢ The Head teachers schools to stock variety of teaching and learning materials in schools mobilise local resources to 

procure learning and teaching resources as well as encourage improvisation among teachers.   

➢ Ministry of Education to procure and distribute the teaching and learning resources in schools.  

➢ Ministry of Education to deploy trained teachers to rural schools and give them retention insentives. 
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